


Time Agenda Item

8:30 to 9:00 Continental Breakfast

9:00 to 10:30 Crisis Planning and Preparation in the Context of Social Emotional Welfare
Phil Andrew

10:30 to 10:45 Break

10:45 to 11:30 Emotional Recovery, Survivor's Guilt, Long Lasting Stigma
Peter Munro

11:30 to 12:30 Lunch

12:30 to 1:45 Threat Assessments in a High School Setting
Amy Bricker – Deerfield High School & Vince Walsh‐Rock – Downers Grove South

1:45 – 1:50 DuPage ROE – Equity and Excellence Network 
Ivette Dubiel – IPSD 204 & Jean Barbanente – District 88

1:50 – 1:55 Questions / Job Postings

1:55 – 2:15 Exec Board Meeting
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Crisis Planning and Preparation in the 
Context of Social Emotional Welfare

Phil Andrew 
pandrew@paxgroupllc.com







YOU DON’T RISE
TO THE OCCASION, 
YOU SINK TO THE 
LEVEL OF YOUR 
TRAINING



Firearm Violence
• Over 66% of 

Firearms came 
from home

• ½ of mass shooters 
exhibit signs of 
danger

• In Schools 95% of 
Violence 
perpetrated by 
someone already 
know to the 
community

• 86% involve 
domestic or family 
violence
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Building Safe and Peaceful Communities
Physical and Emotional Safety Results in Better Outcomes

1. Conduct crisis planning and response training with school/community 
stakeholders – listening session, audits, table tops, training and drills

2. Systematically incorporating social emotional learning, trauma informed 
practices and training into crisis plans to create a work flow for access to 
mental health services and other support services

3. Incorporate nonviolence, conflict resolution, self-care, anti-bullying and 
restorative justice curriculum and mindfulness training, programs and 
practices in school curriculum and community programs

4. Create safe spaces and opportunities for community 
listening, engagement including social media

5. Educate and communicate with the community regarding safety, 
gun violence, mental health, suicide, social emotional learning, conflict 
resolution, restorative justice, and evidence-based safety information
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Building Safe and Peaceful Communities
Physical and Emotional Safety Results in Better Outcomes

1. All Safety Protocols: People - Culture - Process 

2. Practice on the Small Crisis

3. Trauma Informed/Social Emotional Focus

4. Empathy based programs, conflict resolution, self-care/stress 
management training 

5. Engage, Engage, Engage

6. Concerns – Scenarios - Questions
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Risk Preparation & Mitigation • 
Crisis & Conflict Resolution

Safe Spaces • Resilient 
Organizations
Phil Andrew 

pandrew@paxgroupllc.com
914-275-5812



Crash Course in Crisis Negotiation

Emotion + Content = Communication

Self-control: Own Emotions; Process Focused

Process: 
▪ First Seek to Understand
▪ Active Listening Skills 
▪ Interests
▪ “Black Swans”
▪ Resolution



EMOTIONALITY

NORMAL
FUNCTIONING
LEVEL

RATIONALITY

TIME



Hear both the STORY & FEELINGS around it



Active Listening is the 
foundation that supports each 

step

Behavioral
Change
Stairway

Influencing Behavioral Change

ALS

EMPATHY

RAPPORT

INFLUENCE

BEHAVIORAL CHANGE



- Security (physical /emotional)

- Recognition (view is understood)

- Control (feels he has some say)

- Dignity (save face)

- Accomplishment (achieved something)

Address BASIC HUMAN NEEDS:



ACTIVE LISTENING SKILLS

Emotion Labeling Paraphrasing

Reflecting / Mirroring "Effective" Pauses (silence)

Minimal Encouragers "I" Messages

Open-Ended Questions Summarize
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Risk Preparation & Mitigation • 
Crisis & Conflict Resolution

Safe Spaces • Resilient 
Organizations
Phil Andrew 

pandrew@paxgroupllc.com
914-275-5812



Living After Trauma
Peter Munro, LCSW



Peter Munro, LCSW

• Licensed Clinical Social Worker at Rush 
University Medical Center Psychiatric Day 
Hospital

• Received MSW from U.I.C. Jane Addams 
College of Social Work in 2007

• I have been in Social Work field since 2002



Focus of Presentation

• My experiences on 5/20/88

• My emotional recovery and needs while school age

• Survivor’s guilt

• Stigmatization



Survivor of the 5/20/88 Hubbard Woods 
School Shooting

• My memories of the day are faint, but some 
images stand out



My Emotional Recovery in School



What helped me in Elementary School

• Early on, I needed to know that life goes on
• I needed to feel safe
• I appreciated the support of family and friends
• I needed to have fun and be a kid



What did not help me in Elementary 
School

• To have to go back into the hospital a 
second time

• To hear about how at some point this 
was going to affect me emotionally

• To become an activist



What helped in Middle School

• Some freedom and ability to test limits
• To feel normal and accepted by my peer 
group

• To sometimes talk to friends about the 
shooting



What did not help in Middle School

• To have to tell my story to the kids from 
other schools (being asked to show off my 
scars)

• Lavish gifts and a big house
• My parents having marital problems



What helped in High School

• More and more freedom and 
independence from my family

• Structure in the form of extracurricular 
activities

• Increasing amounts of support from 
girlfriends, friends, and family



What did not help in High School

• My friends moving away
• To hang out with the other 
kids who got shot

• Professional help



Other things that did help along the way

• Reading class while in elementary school
• Peer support
• Family support



Things that could have helped along the 
way

• Meditation/Yoga
• Family Therapy
• Group therapy with peers
• Some sort of non‐religious retreat with close friends
• Some sort of survivor’s guilt curriculum



Survivor’s Guilt



Survivor’s Guilt

• Survivor’s guilt happens when people who are not 
hurt or killed in a traumatic event feel guilty that they 
were spared.

• Many people feel completely irrational, but very real 
guilt about the Hubbard Woods School shooting



“The emotion I most commonly feel 
is guilt that you and others like you 
were hurt and I was not.”



“I felt ashamed for talking about it 
(the shooting) because none of the 
actual victims talked about it and 
seemed fine.”



“If people brought it (the shooting) up and 
tried to console me I felt really guilty, because 
why should they be sympathetic to me?  Our 
friend Nick was gone and the impacts it had 
on you (Peter) were very present too.  So 
having someone say or act like they felt sorry 
for me didn’t make any sense.  I felt disgust 
that someone would think that I wanted 
sympathy when others suffered so much 
more.”



“It was very hard watching my 
brother go through it and know that 
it was supposed to be my classroom.  
Also, I was two years older and I kept 
thinking my body would be able to 
handle it better.”



Response to survivor’s guilt

• Most often the questions are, “Why was I spared?” or, 
“What could I have done to stop it?”

• No one but the shooter did anything wrong.

• Why should we be the ones left to carry her guilt?



My healing from survivor’s guilt

• Allowing myself to feel it
• Allow myself to process through it
• Allow myself to be angry
• I was afraid of my anger and feeling it helped heal me
• After feeling all of the feelings I was able to move on 
and share my story



Stigmatization



Stigmatization

• After the shooting, there was a strong feeling of being stigmatized.
• I hated being labeled as “special”
• I really didn’t like being told I was brave
• I didn’t like having a big scar on my stomach
• I felt famous for being associated with something infamous



Stigma in the community

• Winnetka is an idyllic place, the shooting put a scar on it

• No one knew how to handle it, so the best idea seemed 
to just have life go on

• There is a culture of privacy on the North Shore



Treatment Implications



My job as social worker

• Things I keep in mind when working with trauma survivors:

• Don’t talk them out of their feelings

• Understand their stigma and how they don’t want to be defined by 
their trauma

• Work on developing trust with the world again, one small step at a 
time.



For more information, please visit my website www.livingaftertrauma.com



 https://tinyurl.com/DOC12‐7‐18
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Vince Walsh-Rock – LCPC, School counselor and Administrator Endorsements
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Targets
 Participants will increase their understanding 

of the complexity of threat assessment in 
schools 

 Participants will learn a structured model for 
threat assessment

 Participants will identify how and when to 
initiate Clear and Present Danger procedures



Understanding Threat Assessment
 Share with a partner or small group one or two take-

aways from your threat assessment (risk assessment) 
experiences. Positive? Negative? Somewhere in 
between? 



Case Study
Jana is a 16 year old high school student.  Her English 
teacher brings a journal written by Jana to the school 
counselor as the teacher was alarmed by the student’s 

references to dark imagery and the hopeless tone of the 
writing.  The counselor reviews the writing and seeks out 

Jana for an initial interview.

During the interview the following information is revealed:
•Jana is sad over the recent break-up with boyfriend and feels isolated from peers 
•Believes parents have no idea as to how she is feeling

•During the interview the sadness dissipates and Jana becomes cold, offering 
little   

response to questions.

•Jana speaks vaguely about intent to harm herself and others because no one 

cares.  She comments about “getting back at the teacher” for showing the   

counselor the journal entry.



Case Study #1

1. Is there a threat in this scenario? If so, how 
would you describe the severity of the threat.

2. What additional information would be helpful 
in determining the seriousness of the threat

3. Would Clear and Present Danger apply in this 
situation?



Threat to Self and Others
The increase of students threatening others (school 
violence) and threatening to harm themselves (suicidal 
ideation) has captured national attention, prompted 
educators, law enforcement officials, mental health 
professionals, and parents to press for answers. 

1. To what degree did we know threats/attacks were being 
planned?

2. What could we have done to prevent students from acting 
on their plans?

3. What protective factors exist in the threat assessment 
process for counselors?

United States Secret Service & United States Department of Education. (2004). Threat assessment in schools: A guide to 
managing threatening situations and to creating safe school climates. 





Conducting the 
Assessment:   
A model



Threat to self assessments



Conducting the 
Assessment:   
A model



TA Organize and Analyze 
1. What are the student’s motive(s) 
and goals?

2. Have there been any 
communications suggesting ideas 
or intent to harm?

3. Has the student engaged in 
harm-related behaviors? 

4. Does the student have the 
capacity to carry out an act of 
targeted violence on self or others?

5. Is the student experiencing 
hopelessness, desperation, and/or 
despair?

6. Does the student have a trusting 
relationship with at least one 
responsible adult?

7. Does the student see violence as 
an acceptable–or desirable–or the 
only–way to solve problems?

8. Is the student’s conversation and 
"story" consistent with his or her 
actions?

9. Are other people concerned 
about the student’s potential for 
violence?

10. What circumstances might 
affect the likelihood of an attack?

Focus on behaviors, rather than characteristics



Managing a stressful situation 
 Successful management of a threatening situation 

requires substantial time and effort. 

 Management of these situations comprises three related 
functions:

1. Controlling/containing the situation and/or student in a way 
that will prevent the possibility of a  threat  being carried out.

2. Protecting and aiding possible targets; and

3. Providing support to help the student deal successfully with his 
or her problems

4. Providing support for counselors and support personnel through 
systematic consultation and follow-up supervision.



Key Questions in Threat Assessments
• How do I know when and how to involve others in the 

threat assessment process?
• How do I check on my bias in the process?
• How do I balance advocating for my client/student and 

the well-being of others?
• What guides my definition of a counselor when working 

with other professionals in a threat assessment i.e. 
police, administration, social workers, psychologists, etc. 
?

• How can a counselor shape prevention efforts with 
students/clients with threat of harm risk factors?

• How can schools foster self-care for counselors involved 
in threat assessments? Threats: students, parents, 
administration, police, mental health professionals



Action Plans for School Leaders
Creating cultures and climates of safety is essential to the prevention of violence in chools. 

1. Assess the school's emotional climate.
2. Emphasize the importance of listening in schools.
3. Build collaborative structures between student support personnel.
3. Take a strong, but caring stance against the code of silence.
4. Work actively to change the perception that talking to an adult about a student 
contemplating violence is considered snitching
5. Address all bullying concerns.
6. Empower students by involving them in planning, creating, and sustaining a school 
culture of safety and respect. 
7. Ensure that every student feels that he or she has a trusting relationship with at least 
one adult at school. 
8. Create mechanisms for developing and sustaining safe school climates.
9. Be aware of physical environments and their effects on creating comfort zones
10. Emphasize an integrated systems model
11. All climates of safety ultimately are "local.“

United States Secret Service & United States Department of Education. (2004). Threat 
assessment in schools: A guide to managing threatening situations and to creating safe 
school climates
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DHS Threat Assessment Process
Directors of Counseling and Student Services of Suburban Chicago
December 7, 2018
Amy Bricker, Counseling and Health Services Department Chair
abricker@dist113.org



Summer 2013

Student Behavioral Threat Assessment

An Education Leadership Opportunity 

Sponsored by The Illinois Terrorism Task Force 
& Illinois State Board of Education 



Summer Workshop 2015

● Review materials from 2013 threat assessment workshop.

● Establish clearly defined building threat assessment 
procedures.

● Create a template for psychologists and social workers to 
utilize when completing a threat assessment.

● Develop a plan to provide professional development on the 
procedures for all stakeholders.

 



SEL team: school social workers, a counselor and school psychologists.

● Reviewed threat assessment resources
● Reviewed summer workshop threat assessment process. 
● Met with various stakeholder groups.

Outcomes

● Finalize threat assessment process.
● Develop a safety assessment tool (suicide and threat)

2015-2016 School Year



Counselor Team

Security Manager and SRO

Principal and Assistant Principal Team

School Social Workers and School Psychologists

Building Administrators

Deans

Stakeholder 
Feedback



Summer 2016

PREPaRE Workshop 2, Second Edition, 2011

Crisis Intervention and Recovery: The Roles of School-Based Mental Health 
Professionals

This 2-day workshop provides school-based mental health professionals and 
other school crisis intervention team members with the knowledge necessary to 

meet the mental health needs of students and staff following a school-associated 
crisis event. 

https://www.nasponline.org/professional-development/prepare-training-curriculum/
prepare-workshops 

https://www.nasponline.org/professional-development/prepare-training-curriculum/prepare-workshops
https://www.nasponline.org/professional-development/prepare-training-curriculum/prepare-workshops


Designate a 
Threat Assessment Coordinator

● Convenes Threat Assessment Team
● Provide oversight during threat assessment.
● Schedule debrief



Potential Sources of Information
● Other Students
● School Counselor
● Teachers 
● Case Manager/ 504 coordinator
● Coaches/ Sponsors
● Technology (internet search, history search, social media review) 
● School Nurse
● Behavior referrals 
● Law Enforcement- online search of person’s name, name of the school, and names of anyone they may have 

threatened, harassed, pursued or scared.
● Social Worker/ Psychologist working with student
● Previous threat assessments and/or suicide assessments
● Cumulative Folder
● Special Education Folder



Case Scenario #1
Two students reported a classmate was searching guns online during English 
class. 

● Access to guns
● Into the Wild (Remington rifle)
● “Best shot in the state” title



Tell Someone Immediately!
● A safety assessment is completed by a social worker, psychologist and/or counselor to 

determine if a student is at risk to harm themselves or others. Any other staff member 
should never attempt to conduct a safety assessment. 

● As a school community, we all share a responsibility to keep our school safe. You can 
be proactive by reporting when you suspect a student may harm themselves or others. 
This can be after hearing a comment or noticing concerning behavior. Tell someone 
immediately!

● Keeping looking/calling until you can speak to someone directly. Do not email your 
concern. Do not leave a voicemail. Do not leave a note on someone’s desk. Do not 
report your concern to another teacher/coach.  Tell an administrator. 



Case Scenario #2
In the evening, a student emailed a teacher to describe an incident that happened 
in class earlier that day. 

● A classmate said he was going to “get” the student. When asked how, he said 
he would bring an “AR-15 and pull the fire alarms.”

● SRO completed a home search
● Seating chart, deans consequences



❏ Counseling Department Chair assigns two staff members to 
conduct the Safety Assessment Interview

❏ Can be any combination of a Counselor, Psychologist, Social 
Worker

❏ Preferably at least one evaluator who knows the student.
❏ If the Safety Assessment team needs to leave the room, a 

staff member will sit with the student. 

Safety Assessment Student Interview



Case Scenario #3
In response to the question about what superpower he would choose if he 
could have any,  a student wrote, “the ability to use anything as a weapon.”

● Atypical behavior: Slid around his seat with a big smile and made 
squealing noises

● Nurse checked potential influence of alcohol or drugs. Unsteady walk
● Spoke in loud, high-pitched tone and switched topics rapidly. 

Struggled to provide coherent responses.
● Psychiatric Evaluation
● Hugged mom for 30 seconds



Behaviors exhibited by a 
student with a diagnosed 

disorder need to be evaluated 
in the context of that diagnosis 

and the student’s known 
baseline of behavior.



Case Scenario #4
Parent reported her daughter observed a classmate put his 
hands together and made gun noises in class.

● Autism 
● No recollection
● Perception of school year
● Able to identify the impact



Question #1: Does the student pose a threat of harm to self or 
others or both?  Does the student’s behavior suggest that they 
are on a pathway to violence?

Question #2: If the student does not pose a threat of harm, does 
the student show a need for help or intervention, such as mental 
health care?

Make a Determination



Case Scenario #5
Teacher reviewed a math assignment and found two drawings. One drawing looked like a 
person with a rope around their neck hanging from a ceiling fan. A second drawing was a 
person pointing a gun at someone kneeling in front of them.

● Student ignored or did not answer questions being asked of him
● Student denied suicidal ideation or thought about harming others. He also denied 

access to guns. 
● Due to intensity of anger and refusal to elaborate on his feelings and/or drawings, social 

workers did not have adequete to information to make a determination of safety.
● “Please stop asking him leading questions of this sort.”



Reentry Process



 Debrief

Repetition

Crisis 
Contacts PE Lockers Remind.com Counseling Office

Point Person
backup

Group Text Technology 
Search



Threat Assessment Resources

Enhancing School Safety Using a Threat Assessment Model. An Operational Guide for Preventing Targeted School Violence. National 
Threat Assessment Center, July 2018
https://www.dhs.gov/sites/default/files/publications/18_0711_USSS_NTAC-Enhancing-School-Safety-Guide.pdf 

National Association of School Psychologists (NASP): Threat Assessment for School Administrators and Crisis Teams
https://www.nasponline.org/resources-and-publications/resources/school-safety-and-crisis/threat-assessment-at-school/threat-assessm
ent-for-school-administrators-and-crisis-teams 

The Contemporary School Psychology journal published an entire issue on School-Based Threat Assessment in June 2018
https://link.springer.com/journal/40688/22/2/page/1 

Recommendations of the Ilinois Terrorism Task Force School Safety Work Group 
http://iasb.mys1cloud.com/ITTFSchoolSafetyWorkingGroupRecs.pdf

The Illinois School and Campus Safety Resource Center www.ilschoolsafety.org

https://www.dhs.gov/sites/default/files/publications/18_0711_USSS_NTAC-Enhancing-School-Safety-Guide.pdf
https://www.nasponline.org/resources-and-publications/resources/school-safety-and-crisis/threat-assessment-at-school/threat-assessment-for-school-administrators-and-crisis-teams
https://www.nasponline.org/resources-and-publications/resources/school-safety-and-crisis/threat-assessment-at-school/threat-assessment-for-school-administrators-and-crisis-teams
https://link.springer.com/journal/40688/22/2/page/1
http://iasb.mys1cloud.com/ITTFSchoolSafetyWorkingGroupRecs.pdf
http://www.ilschoolsafety.org/

